
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Jane Austen College

Number of pupils in school 849 (1060 including
KS5)

Proportion (%) of pupil premium eligible pupils 32% (29.7% including
KS5)

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021-2024

Date this statement was published October 2021

Date on which it will be reviewed September 2022

Statement authorised by S Turner

Pupil premium lead N Salt

Governor / Trustee lead D Mobbs

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £268,500

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£268,500
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Part A: Pupil premium strategy plan

Statement of intent

Our vision is to be an academic and inclusive school, where the needs of all children
are met exceptionally well.

Our approach to curriculum is inclusive and built on the premise that all learners have an
entitlement to powerful knowledge and an excellent education. Our mission is for all students to
develop the knowledge and character which will allow them to lead great lives.

A rich curriculum offer is key to social justice. Through excellent teacher training and
development and the use of evidence-based teaching approaches we ensure that all learners
can access the curriculum, providing additional support where needed to meet childrens'
needs.

We also prioritise pastoral support and pupils’ personal development and wellbeing which is
epitomised in our approach to developing character. We believe we are truly inclusive whilst
also having an academic vision where children achieve highly.

We aim to support our disadvantaged children in overcoming the potential barriers and
challenges, which are varied and complex, that they might face.

We allocate our Pupil Premium Grant to resources that aim to close the gaps in progress and
achievement between our disadvantaged students and the wider student body, ensuring they
have outstanding teachers providing a first class education through our knowledge-rich
curriculum, personalised pastoral support to enable students to focus on their learning, and
wider opportunities which enrich their life experiences and prepare them for their next steps.

In deciding how to use our Pupil Premium Grant, we draw upon the following sources:

● Sutton Trust report: “The Pupil Premium: Next Steps” available .
● Education Endowment Foundation Teaching and Learning Toolkit, available .
● Research on disadvantaged pupils and the vocabulary gap, available .
● Our professional experience of what works best.
● Our expert knowledge of our school’s context

From these sources we have identified the following priority areas for spending:

● Increasing participation in enrichment activities and student leadership
● Reading interventions and individual tutoring
● Increasing participation in lessons
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Low self-esteem and weak sense of identity as learners

2 Low literacy and numeracy levels

3 Low aspirations and less likely to participate fully in school life

4 Struggle with emotional resilience

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Increased confidence and sense
of identity as learners and
members of the school
community

● Active participation in lessons (measured by
drop-ins and work scrutinies)

● Participation in school life through a range of
extracurricular activities and representation of PP
students in student leadership

Secure in basic literacy and
numeracy

● PP students reaching their chronological reading
age by the end of KS3

● Eliminating the gap between PP and non-PP
students on Maths GL assessment at end of KS3

Outcomes in line with their
non-PP peers

● Sixth form VA is the same for bursary and
non-bursary students

● Progress 8 is the same for pupil premium and
non-pupil premium students

Improve behaviour, emotional
resilience and attendance for PP
students

● Ratio of positive to negative incidents is the same
for pupil premium and non-pupil premium students

● Rate of suspensions is the same for pupil premium
and non-pupil premium students

● Students report feeling happy and successful at
school

● Same rate of attendance for PP as non-PP
students

High-quality destinations for PP
students

● Every student has had a 1:1 with a careers advisor
before leaving our school

● 0 NEETS
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● 100% of PP students attending Jane Austen
College Sixth Form or equivalent high-quality
destination

● Equal numbers of bursary students, compared to
non-bursary students, attending a Russell Group
University

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 101,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

A revitalised CPD
programme focusing on
joy and success for all,
using the principles of
excellent teaching to
ensure CPD has an
impact on student
outcomes

”Supporting high quality teaching is pivotal in
improving children’s outcomes. Indeed, research
tells us that high quality teaching can narrow the
disadvantage gap.”

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/guidance-reports/effective-profe
ssional-development

1-4

Quality-first teaching:
recruitment and
retention of excellent
staff

According to Hattie, ‘excellence in teaching is the
single most powerful influence on achievement’

https://research.acer.edu.au/cgi/viewcontent.cgi?
article=1003&context=research_conference_200
3

1-3

Educational materials
including PP revision
guides, and form time
reading booklets

Research about the importance of revision and
spaced practice (provided in our revision
materials)

https://bjorklab.psych.ucla.edu/research/#rif

1-3

1:1 Music lessons Music lessons have an intrinsic value but the EEF
have also identified a modest positive impact on
outcomes in Maths and English:

1 and 3
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https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/arts-pa
rticipation

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 125,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Appoint a Thinking
Reading mentor, and
run the programme for
students with support
from TAs

https://www.thinkingreading.com/case-studies

We have also seen evidence from our own
cohort of students making rapid progress in their
reading ages (22 months over a year)
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Run Lexia for students
below their reading age
with support from TAs

https://www.lexialearning.com/why-lexia/our-appr
oach/evidence-for-essa
We have also seen evidence from our own
cohort of students making rapid progress in their
reading ages (17 months over a year)
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Academic mentoring to
support exams

The opportunity for academic mentors to work
with student on a 1:1 basis has been identified
as an area which can provide positive impact on
student progress:
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/one-to
-one-tuition

1-3

Contribute to cost of
careers advisor

‘Since the initial pilot of the Gatsby benchmarks
in the North East of England, we have sought to
gather evidence of the effectiveness of the
Benchmarks, including a four-year evaluation by
the University of Derby published in 2021 which
found the benchmarks had a positive impact on
students' career readiness and GCSE
attainment.’
https://www.gatsby.org.uk/education/focus-areas
/good-career-guidance

1-4
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Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 42,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Pay for MAP
counselling

Government report on counselling:
https://assets.publishing.service.gov.uk/govern
ment/uploads/system/uploads/attachment_data/
file/497825/Counselling_in_schools.pdf

MAP specific impact:
https://www.map.uk.net/about-us/our-funders/
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Contribute to pay for
Attendance Coordinator

Reference to government report on importance
of attendance on grades:
https://www.gov.uk/government/news/just-one-d
ay-off-can-hamper-childrens-life-chances

1-4

Contribute to pay for
Enrichment Coordinator

A full enrichment programme via an extended
day can have a positive impact on student
learning:
https://educationendowmentfoundation.org.uk/e
ducation-evidence/teaching-learning-toolkit/exte
nding-school-time

1, 3

Uniform and trips
subsidy

Value of school uniform for building sense of
community and belonging:
https://schoolwearassociation.co.uk/the-benefits
-of-school-specific-uniform/

Summary of evidence on value of school trips:
https://educationbusinessuk.net/features/school
-trips-help-schools-succeed

1, 3, 4

Discounted transport
(bus passes)

Supports attendance for PP students

Reference to government report on importance
of attendance on grades:
https://www.gov.uk/government/news/just-one-d
ay-off-can-hamper-childrens-life-chances

1-4
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Rewards and House
system to foster
belonging

‘Concrete rewards can motivate students to
attend class, to behave well, or to produce
better work’
https://www.aft.org/ae/winter2007-2008/willingh
am

1, 3, 4

Total budgeted cost: £268,000
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account. Given this, please
point to any other pupil evaluations undertaken during the 2020 to 2021 academic year,
for example, standardised teacher administered tests or diagnostic assessments such
as rubrics or scales.

If last year marked the end of a previous pupil premium strategy plan, what is your
assessment of how successfully the intended outcomes of that plan were met?

2020-2021 strategies were part of the previous 3 year plan which was striving to:

1. Improve academic progress for disadvantaged students
2. Improve behaviour and wellbeing for disadvantaged students
3. Ensure disadvantaged students are fully participating in the life of the school

Improve academic progress - impact statement
It has been challenging to monitor the academic progress from 2019-21 because of the
COVID-19 pandemic which disrupted both the educational offer available for students and the
availability of externally validated data. However, the 2019 results and our internal data from
2020 and 2021 demonstrates that all students, including disadvantaged pupils, have made
progress which exceeds national expectations.

We also know that disadvantaged students were the most disrupted by the closure of schools
which has meant that there are still areas of the three-year strategy which need further
investment. However, in addition to the published three-year strategy we also provided a
robust remote learning offer to all students, and targeted disadvantaged students for home
visits, loaned devices, remote learning monitoring and pastoral check-ins.

● In 2019 Progress 8 was well above the national average at +0.31 with 52% achieving
grade 5 in English and Maths. In 2019 PP students achieved a total progress 8 of
+0.04, 72% of PP students achieved 5+ in English, and 40.6% achieved 5+ in Maths
(37.5% E/M 5+). 59.4% of PP students were entered for the EBacc with an average
progress 8 in EBacc of +0.30.

● In 2020 (CAGs) Progress 8 was estimated at +0.22 with 62% achieving grade 5 in
English and Maths. In 2020 PP students achieved a total progress 8 of -0.07, 67%
achieved 5+ in English and 57% achieved 5+ in Maths, (57.1% E/M 5+). 69% of PP
students were entered for the EBacc with an estimated progress 8 in EBacc of +0.15.
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● In 2021 (TAGs) Progress 8 was estimated at +0.44 with 65% achieving grade 5 in
English and Maths. In 2021 PP students achieved a total progress 8 of +0.05, 73% of
PP students achieved 5+ in English and 50% achieved 5+ in Maths, (47.9% E/M 5+).
81% of PP students were entered for the EBacc with an average progress 8 in EBacc
of +0.37.

These results are better than national, however we continue to have high aspirations for both
disadvantaged and SEN students and want to narrow the gap between them and all students
in terms of attainment, especially in the 9-5 measure for English and Maths.

The outstanding quality of education is further reflected in KS3 where termly summative
assessments demonstrate students’ recall of knowledge over time. This is validated with the
outcomes of standardised GL assessments which provide the school with valid and reliable
comparisons against national average.

Improve behaviour and wellbeing - impact statement
● In the 2019-20 school year the percentage of positive behaviour points recorded for

pupil premium students was 91% and 95% for non pupil premium students. This gap
has begun to close since the previous year.  In the 2018-19 school year the percentage
of positive behaviour points recorded for pupil premium students was 83% and 90% for
non pupil premium students.

● The gap between pupil premium and non pupil premium students has reversed with non
pupil premium students receiving more Fixed Term Exclusions in 2020-21, pupil
premium 16 FTEs non pupil premium 23 FTEs. In the 2019-20 school year pupil
premium students had 16 Fixed Term Exclusions compared to 7 for non pupil premium
students.  In the 2018-19 pupil premium students had 45 Fixed Term Exclusions,
compared to non pupil premium students who had 27 Fixed Term Exclusions.

● All Children in Need students have a pupil profile which is easily accessible for all
members of staff.

● In 2020-21, average pupil premium student attendance was 91% and average
attendance of non pupil premium students was 95%. In 2019-20, prior to the school
closure in March and self-isolation before closure, attendance of pupil premium
students was 93.38% and attendance of the non pupil premium students was 96.33%.
During the school closure attendance of pupil premium students (year 7-10) was
88.68% and attendance of non-pupil premium students was 94.46%. In the 2018-19
school year attendance of pupil premium students was 92.4% and non pupil premium
students was 94.8%. Whilst the attendance gap has remained at around 3-4%, we can
see that improvements were made pre-COVID revealing the potential improvements.

● Throughout the lockdown pupil premium students continued to be supported by the
schools in a number of ways: free school meals were delivered to homes, IT equipment,
SIM cards, dongles were lent out to students, and all students were checked in on
regularly by their form tutors or other members of staff.

● Mentoring that ran throughout the lockdown and into the summer break supported
vulnerable students who were at risk of struggling during the lockdown.  A high
proportion of these students (65% of students who received mentoring over summer
break) were pupil premium students.

Ensure disadvantaged students are fully participating in the life of the school
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
Thinking Reading https://www.thinkingreading.com/

Lexia Power Up Literacy https://www.lexiauk.co.uk/

Times Table Rockstars https://ttrockstars.com/
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.
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